


EARLY YEARS

 STEPPING into Dan Lea’s class  
on a Thursday afternoon,  
I’m momentarily confused  

to be identified by one of his pupils as, 
“Olympus!” Then I make the connection 
with the piece of equipment hanging 
around my neck. “Hamed probably knows 
more about the camera than you do,” 
suggests Dan – and he’s probably right.

The classroom and its connecting 
outdoor area are full of activity, not  

only of children but also 
of gadgets. At one side 
of the room are three 
enormous ‘sound 
machines’ that the 

approach
How can an early years teaching perspective and an innovative  
use of ICT come together to create a positive classroom 
environment? Emily Brewer visits a Year 2 class at Gearies  
Infant School in Redbridge to find out

children have built from odds and ends  
of scrap, to explore the differences 
between hearing and active listening. 
The whiteboard is connected to BBC 
i-player, and a row of computers are 
occupied by young would-be software 
engineers putting together their own 
video games to share with Year 6 pupils 
in a nearby school. 

Outside, a teaching assistant is helping 
a group to work out the mechanics of an 
elderly electronic racing-car track, while 
another radio car built from pieces of 
Lego is careering around the tarmac.  
A group of children are messaging each 
other using Nintendo DS consoles to 

identify the hider in a game 
of hide and seek, and 

another group are 
manipulating shiny 
new miniature robots. 

At the 2009 
Teaching Awards, 

Dan was the winner of 
the Becta Award for Next 

Generation Learning for his 
use of ICT at Gearies Infant 

School. The award recognised his 
use of blogs for pupils and parents, online 

information sharing between teachers, 
and a new curriculum for visual learning. 

Dan has spent his 11 years at Gearies 
moving between nursery and reception 
children and the Year 1 and Year 2 
classes. When he returned to Year 2  

after time in the nursery, he and the 
leadership team agreed that he could  
try to apply an early years perspective  
to the older children’s learning. 

“It was a change of focus towards 
practical, active learning, rather than 
directed,” Dan explains. “In the nursery 
you have role play, and creative home 
corner spaces. It’s about giving children 
the opportunity to evolve their own 
learning. We give them a selection of 
skills, and they have some choice about 
how to use them.” 

Dan believes this ethos accounts for the 
peak in attainment at Gearies. “At the end 
of last year, the Year 2 team looked at why 
attainment was higher than ever before.  
It emerged that a skills-based curriculum, 
which the kids have autonomy over,  
is a really successful way of working.”

But Dan hadn’t originally envisaged 
that technology would play such a huge 
part in his teaching. “When I started out, 
I was more at home with masking tape 
and scissors,” he admits. “Then I was 
introduced to blogs – and after ten 
minutes I was hooked.”

Dan launched his first blog, Pleasure 
Readers, for the children to post 
comments on books of their choice.  
Next, Gearies Poetry Research involved 
pupils in researching the question: why 
poetry? “It was the first time they’d seen 
the question turned on its head, with the 
teacher wanting to know the answer. 
Why should they learn about poetry?” 

The blog had more hits than Dan had 
possibly imagined – with parents and 
literacy consultants both paying attention. 
It inspired book sharing around the school 
and a poetry competition for the teachers.

A creative
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“While this was going on, I was 
beginning to read The Highwayman 
with my Year 2 class,” Dan remembers. 
“One of the pupils, Millie, decided to  
use the poetry blog to recount the story 
in her own words.” As she added to it, 
the other children posted peer 
evaluation – alongside comments and 
suggestions from her mother, from  
Dan, and from other pupils’ parents.

“The last piece of writing she did was 
phenomenal,” Dan says proudly. “I sent 
it off – without her name and age – for a 
consultant to have a look at. She graded 
it at Level 4b, which is similar to what 
would be expected at the end of KS2.”

When it came to non-fiction writing, 
the children were harder to engage. 
“So,” Dan says mischievously, “we 
decided to build a fake blog.” The 
children used Photoshop to merge 
images of two animals from similar 
habitats, then created a piece of non-
fiction writing blending facts and 
conservation issues about the two beasts.

“We released it as a real site to the 
parents,” Dan recalls. “Here are some 

creatures your children have been 
learning about – now vote for which one 
you’d like to save.” Some of the images 
were good enough to fool the parents,  
if not the picture of the giraffe with  
the lion’s head. “It was great for the 
children’s e-safety: don’t believe 
everything you see online,” Dan says.

Currently, parents get involved  
not only by using but also donating 
technology. “The average cost claimed 
back from companies that offer mobile 
phone exchanges is really quite small,” 
notes Dan. “So we ask the parents to 
give us their unused phones instead. 
Even the oldest models usually have 
video or voice recording functionality.”

The phones are used by the children  
to record and assess their own work. 
“Some parents were concerned about 

handing over sim cards, but that’s not a 
problem,” Dan clarifies. “We’re looking 
to bulk-purchase cheap blank sim cards, 
so parents can keep their old ones.”

The school’s newest project, the 
Gearies Archive of Sound, is bringing 
together the multitude of musical 
cultures from which Gearies’ parents  
and children derive. Nearly 30 languages 
are spoken within a one-mile radius  
of the school playground, including 
Chinese, Lithuanian, Swahili and a  
select Sri Lankan Oriya dialect. 

When complete, the digital resource 
will include a song, a story and a rhyme 
from each of the languages, recorded 
with the help of parents, sisters, uncles 
and a host of other willing volunteers.

When spirits run high in the classroom, 
Dan uses the ethos from his early years 
background to focus the children on 
driving their own learning. Called over by a 
pupil working on a new video game at one 
of the class computers, he doesn’t hesitate 
in his response to the cry, “It’s too hard!”

“You’re the creator, Jason,” Dan says. 
“What are you going to do about it?” 

The classroom and its 
connecting outdoor area are 
full of activity, not only of 
children but also of gadgets
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XxxxxxxxxPRIMARY focus

 W hat do you think were the 
most popular toys in 1969?” 
asks researcher Matt Brown.

His question is met with faces  
which are eager to answer but whose 
expressions reveal they are not quite sure 
what to say. The group of Year 6 pupils 
look at each other expectantly and then 
eyebrows are raised when Matt reveals 
the answer. Sindy and Action Man.

“Didn’t they have computer games?” 
one pupil asks.

It is the first difference to be 
highlighted between children who were 
11 in the sixties and those of the same 
age today, during a workshop called How 
children’s lives have changed over time.

The workshop was part of the 
Economic and Social Research Council’s 
(ESRC) annual Festival of Social Science, 

Involving primary school children in longitudinal research is  
a good way to get them interested in the past and learn about 
social change, as Karen Shead finds out when she sits in on  
a research workshop at Gateway Primary in Westminster

which aims to promote awareness  
and understanding of social science.  
This year there was a particular focus  
on running events for young people, 
which is why Matt Brown and his 
colleague Kate Smith from the Centre  
for Longitudinal Studies (CLS) – funded  
by the ESRC and based at the IOE – 
decided to host a series of workshops  
for primary school pupils.

Matt and Kate both help to run 
longitudinal birth cohort studies  
which track and gather information 
from large groups of people born at  
the same time from birth and through 
adulthood. Matt is the survey manager 
for two studies – the 1958 National 
Child Development Study and the 1970 
British Cohort Study – and Kate manages 
the youngest of the studies, the 

Millennium Cohort Study (MCS), which 
is following 19,000 babies born in the 
UK during 2000-01.

As Kate explains to the class: “We want 
to see what it’s like for different people 
growing up at different times. We ask 
questions about different parts of their 
lives – school, family, work, health –  
and we visit them at different ages.”

It was the 1958 study which was  
the focus of the workshop. The Year 6 
pupils were asked some of the questions 
which were put to the cohort in 1969 
and then the answers were compared  
in order to give them an idea of how 
society has changed.

Matt explains: “The earlier studies 
collected vast amounts of information 
about childhood and the experience of 
growing up in the 1960s and 1970s and 
it was hoped that asking today’s children 
some of the same questions as were put 
to study members 30 or 40 years ago and 
then comparing their responses would 
prove a stimulating way of getting  
them to think about societal change.”

Now and then
“
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It worked. The pupils were interested 
to see how their answers compared with 
the children who were 11 in 1969 and, 
encouragingly, the pupils from Gateway 
Primary reported that they both read 
more and played more sport than the 
average child in 1969, although they 
also watched a little more television.

But, it was from another area of the 
research where more differences were 
revealed. In 1969, the children were 
asked to write what they thought their 
lives would be like when they were 25. 
Pupils from Gateway Primary were  
asked to do the same.

A striking difference was how much 
girls in 1969 talked about housework, 
including sewing, knitting and making 
dresses, in their life predictions, whereas, 
as Matt points out, “not one pupil from 
this school mentioned housework.”

One similarity, however, was the job 
which boys in 1969 and the boys of 
today said they would like to be doing 
when they were 25. What was it?  
A professional footballer.

After answering all of the questions 
and finding out how researchers track 
people involved in longitudinal studies, 
pupils were asked to split into groups  
and think of questions about everyday 
life that might be relevant to ask an 
11-year-old today. This was to give  
the researchers some ideas about what 

For more information on the 
longitudinal studies mentioned in 
this article, visit the CLS website 
www.cls.ioe.ac.uk

To find out more about ESRC 
Festival of Social Science, go to  
www.esrcfestival.ac.uk

they might ask the children involved  
in the millennium study in the next 
round of interviews.

Kate explains: “We are now starting to 
plan the content of the age 11 follow-up 
of the MCS cohort. We feel it is essential 
to give children a ‘voice’ in this process 
and so a second aim of the workshops 
was to seek the views of participants  
on the questions and topics that they 
considered as the most important for 
today’s 11-year-olds.”

The children were enthusiastic about 
their task and were excited about the 
prospect of their questions being used  
in the research.

“The children came up with some  
very interesting questions and gave  
us much to think about,” says Matt. 
“They talked about various issues 
including experience of bullying at 
school and at home, excessive use  
of computers and computer games, 
exercise and healthy eating.”

As the hour-long workshop came  
to an end, the pupils all agreed that  
it had been enjoyable and useful.

“It is good to understand what  
life was like in the past and how much 
difference there is between then  
and now,” says Nayim. His classmate 
Sarah agrees. “I like to know about  
what people did in the past,” she says. 
“The workshop was very informative.”

And as well as finding out how  
society has changed, class teacher 
Sophie Prevezer points out that the 
pupils benefited from the workshop  
in a more personal way.

“They don’t get enough time to  
think about their long-term future  
as everything is focused on the 
immediate pressures such as going  
to secondary school,” she says,  
“and this is a great way to do it.

“I found out a lot about them by 
reading their essays about what they  
will be like when they are older,”  
she adds. “It was fascinating. It’s the 
conversation you would love to have 
with each and every one of them.”  

It is good to understand what 
life was like in the past and 
how much difference there  
is between then and now
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SECONDARY FOCUS

 Imagine a London borough where  
all of the secondary schools consider 
each other genuine partners in a joint 

quest to enhance learning to learn  
across all of their schools, where teams  
of leaders at all levels facilitate the 
learning of colleagues in their school 
and in other schools, and where local 
authority staff are equal and supportive 
partners in this venture. 

These are the aims of the Ealing 
Professional Learning Community  
(PLC), a learning network in the London 
borough of Ealing. 

It is a research-based initiative, which 
was established in October 2008, focused 
on improving learning about learning 
within and across the networking schools.

The local authority commissioned 
Twyford Secondary School as the  
“lead learning” school for the first  
year of the project. Key leads were Keir 
Smith, a deputy head at Twyford, Carrie 
Sharman, an advanced skills teacher  
(AST) at Twyford, and Julie Lewis, then  
principal adviser for leadership and 
learning in Ealing. An invitation was  
sent to all secondary schools and in the 
first year (2008-09) nine schools took 
part. Now there are 12 secondaries,  
one academy, four special schools and 
one Pupil Referral Unit on board.

In its first year, the main activities of 
the PLC included collaborative learning 
reviews in each school and workshops  

Connecting

to share, probe and develop aspects  
of learning highlighted in the reviews  
as well as learning about new forms of 
learning and learning in other countries. 

Carrie Sharman, now a teaching and 
learning consultant for the borough of 
Ealing, explains: “The whole community 
comprises of about 80 people. Each 

school has a ‘vertical change team’, 
which includes someone from the senior 
leadership team, a middle manager,  
and maybe one or two teachers who  
are potential future middle leaders. 

“These people meet up five or six 
times a year through workshops and 
they go on learning reviews.”

Themes of the workshops have 
included: preparing for the learning 
review; setting out your vision for change; 
and students as partners in their learning.

“The learning review involves members 
of the community (PLC) going into 

Networking among teachers and school leaders is on the increase, 
and one London borough has set up a networking community 
which now involves all of its secondary schools. Louise Stoll, who 
is carrying out an evaluation of the project, tells us all about it

schools



another school for a day to review that 
school,” Carrie explains. “They speak to 
students and staff and really get to grips 
with how the school operates.

“At the end of the day they give 
feedback to the school staff who then 
write a review based on this feedback.  
The reviews are valuable in many ways, 
both for the school hosting the review as 

well as the staff attending. There are many 
teachers who haven’t been outside of their 
own school so it is a good opportunity  
for professional development.”

Lessons learnt from the first year of the 
community are being fed into the evolving 
plan which includes further learning 
reviews and workshops, as well as smaller 
groupings based on interest topics.

Many participants involved in  
learning networks feel a sense of 
collective responsibility for caring about 
and improving education for all students 
in the network while remaining focused 
on doing the very best they can for  
their own students. 

Benefits of networking include 
teachers’ learning, changes in practice 
and developing leadership capacity. 
Networking is also linked with improved 
student outcomes, but networked 
school communities don’t always lead  
to greater student learning. 

“We are not yet able to say what the 
impact of the community has had on 
learners,” says Carrie, “but teachers  
are much more optimistic about what 
students are capable of.”

The PLC has already led to personal 
learning and change – challenging 
expectations and promoting new learning 
and teaching practices among many of its 
members and some of their colleagues. 

And there appears to be better 
connectedness between Ealing secondary 
schools. Some school leaders had previous 
networking experiences, but whole school 
networking opportunities involving 

For further information about the 
Ealing PLC, contact Carrie Sharman, 
teaching and learning consultant, 
Ealing csharman@ealing.gov.uk

For more information on the 
evaluation of the Ealing PLC, 
Stimulating learning conversations: 
Reflections on the first year of the 
Ealing Professional Learning 
Community, contact Louise Stoll  
l.stoll@ioe.ac.uk

Louise Stoll is a visiting professor  
at the IOE’s London Centre for 
Leadership in Learning

Some school leaders  
had previous networking 
experiences, but whole 
school networking 
opportunities involving 
classroom-based teachers 
were more limited

classroom-based teachers were more 
limited. As a result of the PLC, team 
members have been emailing each other 
and there have been some visits between 
schools, with interest in more taking place. 

This professional learning community, 
although at an early stage in its 
development, already seems focused on 
deeper networking strategies intended 
to make a difference to pupils’ learning 
across all of their schools.  
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Xxxxxxxxx14–19

With the recent talk on 14–19 education focusing on the  
new diplomas, we wonder what the future holds in store for 
GSCEs and A levels. Ann Hodgson and Ken Spours give us  
the lowdown on this almost forgotten area of 14–19 reform

ANN HODGSON looks at how  
GCSEs and A levels have changed 
and what issues these reforms  
raise for schools and learners

 GCSEs and A levels remain by far 
the most popular options for 
14- to 19-year-olds in England, 

but media coverage of the government’s 
14–19 reforms has been devoted almost 
exclusively to the new diplomas. 

A similar picture emerges when you 
visit 14–19 partnerships in different 
parts of the country – everyone’s 
attention is focused on supporting the 
implementation of all diplomas by 2013.

Local authorities, 14–19 coordinators 
and school and college managers are  
all busily occupied in getting through 

the annual “Diploma Gateway” process  
in order to be able to offer diploma 
programmes. One could be forgiven  
for thinking that diplomas were the  
only show in town.

In fact, at this point, these awards are 
taken by a very small minority of 14- to 
19-year-olds, mainly between the ages  
of 14–16, with little prospect of numbers 
rising dramatically in the next five or even 
10 years. GCSEs and A levels still define the 
English general education system for the 
vast majority of learners and are likely to  
do so for the foreseeable future.

However, this does not mean business  
as usual. GCSEs and A levels have changed.
GCSEs have become more modular  
with a move to “controlled assessment”  
rather than coursework to provide more 

flexibility in the timing of assessment  
and to overcome some of the perceived 
weaknesses of repetitive learning, 
restrictive tasks and even plagiarism.

Most A levels now comprise four rather 
than six modules – an attempt to get the 
number of examinations students are 
taking under control. There are more 
challenging questions and an A* grade  
to provide “stretch” for the most able. 
These features, together with a reduction 
in the amount of coursework allowed,  
are all attempts to make these qualifications 
more rigorous and to create the 
possibility for more differentiation 
between candidates at the top.

These reforms – which deserve more 
research and public debate – raise a number 
of key practical and wider educational  
issues for schools and colleges as well  
as for learners and parents. For example: 
•	�What will the effects of  

modular GCSEs be – improved 
attainment or more  
disruption of learning?
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An educational

divide
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result from linear qualifications will  
be closely tied to increased selection. 

They accuse the current system  
of encouraging rampant student and 
institutional instrumentalism in the 
search for the best possible grades.  
They have a point. Alongside a great 
deal of hard work and good teaching 
there has been little space for creativity 
and there is a widespread feeling that 
the AS/A2 does not always adequately 
prepare students for university study.  

The current A level arrangements are 
too unstable to continue and it seems 
likely that a new and more divisive system 
will emerge. However, there are other 
ways to combine quality of learning  
and opportunity, notably through the 
development of a general diploma as part 
of an overarching curriculum framework. 
This is not a realistic scenario in England  
at present, although in Wales the 
development of the Welsh Baccalaureate 
marks a move in this direction. 

In a more competitive and fragmented 
qualifications environment in England, 
the focus will inevitably move to the 
local and institutional levels to determine 
the kind of curriculum that best serves 
the interests of learners. 

•	�Will the four-module design reduce 
the assessment overload in A levels?

•	�How will the new A* at A level be used 
in the university application process 
and might it privilege applicants  
from independent schools?

•	�Will these changes, referred to by some 
as ‘Curriculum 2008’, mean that fewer 
students will be able to progress and 
succeed in the general education route?
Finally and perhaps most importantly:

•	�Do these reforms provide the English 
education system with a genuine 
general education route to underpin the 
raising of the participation age in 2015?

KEN SPOURS talks about the divide 
in education which could result from 
the proposed changes to A levels
 
A LEVELS are once again in the news.  
The new government might choose  
to implement proposals from the  
Sir Richard Sykes Review on A levels  
and GCSEs. This could see the 
reintroduction of a new suite of linear 
(non-modular) A levels with the so-called 

top universities making  
clear that these are the 

only ones acceptable.  
While modular A  
levels might continue,  
it is possible that 
they will become 
associated with 
students seeking 
to avoid the risks 
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Ann Hodgson and Ken Spours are 
professors of education and are  
the co-directors of the Centre for 
Post-14 Research and Innovation, 
which is based at the IOE

of a one and only chance final exam.
These developments could produce  

a new divide within general education.  
At the top would be the independent 
schools, grammar schools and the most 
selective comprehensives embracing the 
new linear model so that their students 
can access the elite Russell Group 
universities. Beneath them would be 
modular A levels taken by the remaining 
A level cohort who would have to be 
content with a less prestigious higher 
education. Below them, as now, would 
be those taking vocational courses. The 
English 14–19 system has always been 
divided, but the divide would become 
more complex and entrenched. 

It was New Labour’s bureaucratic 
reforms, known as Curriculum 2000,  
and the system of accountability which 
made this possible. The AS/A2 model 
represented an attempt to broaden  
A levels (taking four rather than three 
subjects in the first year) and to make 
them accessible to the “average A level 
student” through modular specifications 
and opportunities for re-sitting. 

The positive and progressive effects  
of these measures have been the  
growth attainment and motivation  
to aim for higher education by  
a larger group of students.

However, the negative outcomes  
have opened up space for conservative 
thinkers to campaign for a new period 
of elitism in A level study in which 
greater quality of learning that can  
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FIRST PERSON

Spyros Elia, chair of governors for two primary schools in 
Lewisham, tells us what it was like to be crowned “governor  
of the year UK” at the 2009 Teaching Awards and why he  
is so passionate about being a school governor

values
 I AM totally and utterly steeped  

in education and I’ve always been  
a governor, either as a parent,  

a teacher or member of the senior 
management team. 

I have been involved in secondary 
education in inner London for all of  
my professional career. I started off as  
a biology teacher and went through  
the ranks – head of department, deputy 
headteacher, interim manager of a 
school – and now I am self-employed.  
I spend half of my time as a professional 
tutor for Teach First in London and the 
rest being a governor and a magistrate,  
both of which are voluntary roles. 

Everything I have achieved has been 
through education. I’ve benefited  
from education – my whole family has. 
My family came over to Lewisham from 
Cyprus in 1958 when I was six years old. 
I wanted to put something back into  
the community where I grew up and  
to make sure that, as far as possible, 
education does make a difference  
to the children in our local community; 
that it does make a difference to their 
life chances.

I’ve been chair of governors at 
Brindishe Primary for 18 years. I have  
a big connection with the school and 
have been associated with it as a parent 
since 1978 – all of my children went 
there and now my granddaughter  
goes there.

Brindishe has received an “Outstanding” 
from the last three Ofsted inspections  
and three years ago we were invited to 
become a partnership with Hither Green 
Primary. Hither Green went through  
a rough patch – there had been five 
headteachers in five years and was in 
“Notice to Improve”. With the willingness 
of Hither Green we transferred a lot  
of what we had learned at Brindishe. 
Within 12 months it had significantly 

turned around and got a “Satisfactory 
with Good Aspects” from Ofsted,  
which we were very proud of. Brindishe 
has been making a big difference to 
children’s life chances for a long time  
and Hither Green is now doing the same. 

One of the great things is that all the 
time I have been at Brindishe, and now 
Hither Green, Vicki Patterson has been 
the headteacher. She is now executive 
head of both schools. We have a very 
good working relationship, which  
helps everything. We trust each other. 
We do things in a different way to  
other boards of governors.

We always look at the whole child. 
What is it we can offer that will benefit 
the whole child as much as possible?  
We look at what will give the maximum 
benefit to the child, to help them  
to become a whole person and to  
achieve and give back what they can.

We fulfil all of our statutory 
obligations, of course, but with things 
like government initiatives, if they  
are not going to work, if they are not 
going to benefit the children, we don’t 
do them – this takes courage and 
confidence. Our driving force is  
to be a centre of excellence and to  
be a great or outstanding school. 

We don’t take votes. Decisions  
are taken by consensus, following 
discussion. Everybody has to read  
their documents before the meetings; 
they have to do their homework.  
Time isn’t wasted in meetings.

We also try to get the best out of 
people. We decide on an issue that 
needs to be looked at and ask which 
governors want to be part of it. This 
means that it is not just a group of 
people looking at an issue because they 
have to, it’s because they are interested 
in it. They go away, develop it and then 
report back to the full governors’ 
meeting. By doing this we are asking 
people to use their strengths, their 
knowledge and their interests – it works 
very well. It also means that everyone 
does something rather than the same 
few people always doing everything. 

Everybody is on board and is  
pulling in the same direction –  
that’s very important. You have  
to provide a unified front.

I wanted to put something 
back into the community 
where I grew up and to 
make sure that education 
does make a difference

Community
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I was absolutely astounded that  
I won the award. I felt that I was a  
big winner just for being nominated. 

Without my knowledge the two schools 
got together and put me forward for the 
award. The London region judges came  
to the school for three hours and invited 
people to talk about me. Children, 
parents, and teaching and non-teaching 
staff all willingly put themselves forward.  
I won the London region, which then puts 
you through to the UK final, and so the 
national judges came to the two schools 
and the same thing happened again. 

To my surprise, I won! I now have  
two “Plato’s” – that’s what the awards 
are called – I got a silver one for the 
London region and gold for the 
National. One is now in one school,  
and one in the other.

It was interesting to see the different 
reactions from the two schools when  
I won the UK award. The pupils at 
Brindishe, though very proud, took it 
more in their stride that their chair of 
governors should win such an award.  
The pupils at Hither Green were over the 
moon. For the first time in a long time it 
made them very proud of their school.

I value the award both on a personal 
and professional level. It portrays the 
teaching profession in a good light 
and recognises the hard work of  
all involved. The recognition is  
also great for the schools and  
for the borough of Lewisham. 
And it’s wonderful to be shown 
such a genuine appreciation  
for what you have been doing 
for the last 20 years. 

It’s great to be part of your local 
community and to actually see that  
you are making a difference to young 
children. It’s very heart-warming. 
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INSIGHT

choice
Three senior teachers who are studying for an MBA in educational leadership  
tell us about the highs and lows of going back to the classroom

Master’s

I HAVE been in teaching since 2001 and 
have worked in a variety of schools both 
in New Zealand and the UK. For the last 
year I have been working as a special 
educational needs learning consultant 
for Enfield School Improvement Service. 

I have always believed in the 
importance of higher education and 
continuing professional development. In 
2007, I completed a masters in inclusion 
and disability studies at the IOE and since 
then have wanted to continue studying. 

I chose the IOE for my MBA because  

The MBA in Educational Leadership 
(International) is housed in the 
IOE’s London Centre for Leadership 
in London. It is a two-year, part-
time course aimed at senior leaders 
in schools and those in related 
senior leadership contexts. 

For more information go  
to www.ioe.ac.uk and click on  
study, followed by masters and 
then MBA

of its size and international reputation 
as well as the wide range of visiting 
professors. I chose the course itself 
because of the international links and 
possible opportunities for international 
studies. I felt the course content would 
enable me to critically reflect on my 
own practice in leadership and 
management as well as allow me to 
explore a variety of research questions. 

I was also attracted to the fact that 
the taught elements of the course 
were run on Fridays and Saturdays.  
I have been able to become fully 
engrossed in the course without 
having to travel to the IOE on weekday 
evenings after a long day at work. 

The course has provided a great way 
to have in-depth discussions with like-
minded colleagues and to reflect on 
my own practice and way of thinking. 
It has made me more of a strategic 
thinker. When recently working in a 
school, I had a significant impact on 
school improvement especially in the 
area of finance, which was previously 
an area of personal weakness. 

The course has enabled me to 
support staff in school improvement 
and critical reflection, as well as 
explore what support schools require 
from the local authority, specifically in 
the area of special educational needs. 
My dissertation focuses on this – I am 
looking at the process of change and 
the challenges of implementing it.  

Sarah Cran
SEN Learning Consultant 
Secondary, Enfield
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I QUALIFIED as a teacher over 30 years 
ago and have always enjoyed learning 
about the theory and ideas behind  
the quality of teaching and learning 
alongside developments on leadership 
and management of schools.

I saw the MBA as an opportunity  
to continue with my interest in the 
theory and practice of education. 
Leading a school is not an easy job  
and anything that we can do to  
broaden the pallet of ideas and  
skills that we work on is crucial.  
Also, the fact that it was going  
to be looking at an international 
perspective seemed exciting. 

It has been an extremely enjoyable  

Jonathan Block  

Headteacher of The  
Thomas Alleyne School, 
Stevenage, Herts

Heidi Johnson-Paul, 
Headteacher of Hampton 
Wick Infant and Nursery 
School, Richmond

I HAD been looking for about five 
years for an inspiring masters level 
course that would challenge and 
invigorate me on a professional  
and personal level. My learning  
style preference is face-to-face set  
in the context of a clearly structured 
framework and so the MBA in 
leadership was the perfect choice  
for me.

The course content and lectures 
have been stimulating and well 
supported by staff. It has been a 
wonderful opportunity to extend  
my learning as well as accessing 
cutting-edge practice. It has enabled 
me to improve my leadership skills, 
knowledge and understanding.

I have applied so much of what  
I have learned to our school and it has 
been of benefit to our learners, senior 
leadership team and governors. I am 
more strategic in my thinking and am 

better equipped to further help our 
school to grow and develop. Working 
with colleagues from a variety of settings 
has been very interesting; it has been 
rewarding to share and to broaden my 
horizons of education.

My first 5,000-word assignment was  
a huge shock to the system! It was the 
first one I had written since graduating 
from university over 20 years ago. 
Managing the workload has been  
a challenge and there have been times 
when school life and home life have 
taken precedence over MBA work.  
It is not easy to manage everything  
but keeping to deadlines helps.

It would be good to have an 
international placement as part of  
the course and it seems fitting that the 
IOE should take on the role of leading 
and managing this. To go as a group  
to look at key aspects of leadership 
development as part of a research 
project would have been insightful.

I now have my dissertation to tackle 
and so am making the most of the 
tutorials and the support on offer.  
I have enjoyed being part of this  

and stimulating two years. You always 
think that you work hard at school until 
you find that everybody else is working 
even harder. Meeting people from 
different phases has been fascinating. 

I have taken away a number of  
ideas from the course. For example,  
I have always been a believer in 
distributed leadership. I studied it in 
greater detail in my first module and  
I have introduced it to my school.  
I know that colleagues feel empowered 
and valued by having responsibility for 
their particular areas.

The areas of marketing and  
finance have both been key issues  
for my school with concerns over  
low admission numbers and financial 
problems. The MBA modules have  
given me some thoughts and ideas  
on how to tackle these.

Although we did look at leadership  

learning experience and would like  
to carry on with a similar practically-
based programme. The benefits,  
both professionally and personally,  
have been significant. 

in different cultural settings, a weakness 
of the programme has been the 
international element of it. I am 
fortunate that my partner is Polish and  
I spent a week travelling around schools 
in Poland interviewing headteachers  
and presenting ideas to both the 
teachers and to the students during 
October half-term in 2009. I would 
recommend adding this kind of 
opportunity to the programme.

I hope the MBA will be a stepping 
stone to a change in career direction.  
I love my job, but I am passionate about 
supporting and preparing new senior 
staff. Not the theory and bravado that  
I hear time and time again from some 
heads but what it is really like when  
you are under the cosh. Weak teachers, 
low finances, reduced admissions and 
unable to recruit quality staff. What  
do you do then?  
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Churchill Museum and 
Cabinet War Rooms 
www.cwr.iwm.org.uk
Awards: Visit London Awards 2009,  
Best Tourism Experience, Silver
Highlights: The Churchill Museum  
brings the story of Winston Churchill 
to life through technology and 
multimedia displays. Suitable for KS2-5 history, 
English, citizenship and politics and special needs 
provision. A free audio guide directs visitors around 
the Cabinet War Rooms, the heart of British government 
operations during World War II.
Costs: Free admission for children under 16 and 
accompanying adults within allowed ratios (1 adult:  

10 children ratio). 
Workshops from 
£60 per group  
for a 60-minute 
session. Advance 
booking required.
Transport: 
Westminster,  
St James’ Park (tube)

SCHOOL TRIPS

With so many great places to take a school trip in and around London,  
how do you decide? Sasha Bishop rounds up some of the lesser-known  
places that have received recognition

Hidden gems

Awards: Sandford Award 2009, Winner
Highlights: Free guided tours and workshops in the 
museum and education centre are available for 
students from KS2 upwards. Workshops include 
topics in history, structures and forces in science, 
mathematics, and art and design. Tours and 
workshops are also available for AS/A2 students with 
an interest in architecture, history of art and art and 
design. Outreach workshops in schools for pupils in 
KS1 and KS2 are available. Advance booking 
required.
Costs: Free tours and workshops. 
Transport: Holborn (tube); buses 1, 8, 25, 68, 91,  
139, 168, 242, 243, 521
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PHOTOS: IMPERIAL WAR MUSEUM

V&A Museum of Childhood
www.vam.ac.uk/moc
Awards: Sandford Award 2009, Winner
Highlights: Self-guided visits of the museum’s galleries, which 
include interactive elements, such as rocking horses, dressing up, 
giant robot and sensory pod. Free tours can be booked on arrival 
(maximum 15 pupils). Resources and special days for SEN groups. 
Teaching sessions for Reception and KS1-3 are offered for history, 
science, art, and design and technology. Advance booked required.
Costs: Free entry. Teaching sessions cost £60 for 60 minutes.
Transport: Bethnal Green (tube, train), Cambridge Heath 
(train), buses D6, 106, 254, 309, 388

Sir John Soane’s Museum 
www.soaneeducation.org.uk
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Awards: Museums & Heritage 
Awards 2009, Permanent  
Exhibition, Winner
Highlights: The National Archives  
at Kew offer a wide variety of 
workshops covering history, English, 
science, humanities, art and 
geography for school groups across 
KS1-5. Sessions can be delivered  
on site, by video-conference or online  
in the virtual classroom. Advance 
booking required.
Costs: Most sessions are free. AS/A2 
Level history masterclass costs £35 
per student for one-day workshop. 
Transport: Kew Gardens (tube, 
train); buses R68, 65, 237, 261,  
391; Richmond, Kew Bridge (train)

If you are a London state school, you might be eligible for free travel. See www.tfl.gov.uk/schoolparty for more details

London Metropolitan Archives 
www.lma.gov.uk
Awards: Sandford Award 2009, Winner
Highlights: The Archives offer a hands-on way of bringing the past to  
life for KS2-3 groups. Resources packs covering topics such as local history 
in London, Victorian Britain, the Second World War and Britain since 1930 
can help teach literacy, numeracy, geography and history. Class sessions  
can be tailored to school requirements. Advance booking required.
Costs: Most sessions are free. Contact the Archives for further information 
and to book.
Transport: Farringdon, Angel (tube); King’s Cross St. Pancras, Farringdon 
(train); buses 19, 38, 55, 63, 243, 259, 341, 505

Awards: Sandford Award 2009,  
Winner
Highlights: The Museum’s six galleries 
cover the history of the British soldiers 
and army from the Middle Ages to the 
modern day. Action zones provide 
interactive hotspots with multi-sensory 
games and activities. Free taught 
sessions are available for primary, 
secondary and sixth form groups and 

The National Archives
www.nationalarchives.gov.uk

Dulwich Picture Gallery 
www.dulwichpicturegallery.org.uk
Awards: Kids in Museums Awards 2008, Classic Award, Shortlist
Highlights: Tours, storytelling and workshops for Reception and  
KS1-5 including first steps into art tours for KS1, dramatic art  
for KS2, art science and art skills workshops for KS2 upwards,  
life drawing workshops for KS4-5, and explore buildings  
architecture workshops for all ages looking at Sir John Soane’s 
unique building. Also offer school outreach art days for all ages. 
Advance booking required.
Costs: All school programmes based at the gallery are free.  
Packed lunch venue available nearby (£19 per hour per class). 
Transport: West Dulwich (train from Victoria), North Dulwich  
(train from London Bridge); Buses P4, P13, 3 and 37

PHOTOS: DULWICH PICTURE GALLERY
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National Army Museum 
www.national-army-museum.ac.uk

can include investigation of sources 
and artefacts, live interpretation 
(meet and interview a soldier from 
the past) and illustrated talk and 
handling of objects. Advance 
booking required. 
Costs: Free admission. 
Transport: Sloane Square (tube); 
Victoria (tube, train); buses 11, 19, 
22, 137, 170, 211
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IOE authors

All available from the Bookshop at the IOE, 020 7612 6050, ioe@johnsmith.co.uk

Accelerated leadership 
development: Fast-tracking 
school leaders

Peter Earley and Jeff Jones.  
IOE Publications,  
September 2010, £17.99

This book 
considers  
the issues 
surrounding 
accelerating  
the leadership 
development of 
staff in schools  
in England. 

The authors have investigated 
leadership development practices  
in education, as well as in private 
and public sector organisations. 

This book is intended to capture 
and communicate the lessons learnt 
from this work to help schools 
address talent management issues.

Critical practice in teacher 
education: A study of 
professional learning

Edited by Ruth Heilbronn and  
John Yandell. IOE Publications,  
September 2010, £16.99

This book’s  
unique collection 
of case studies 
and discussions 
addresses current 
practical concerns 
in teacher 

education relevant to practitioners, 
tutors, student teachers, school-
based tutors and policy-makers. 

This book will be particularly 
helpful in supporting student 
teachers in developing and 
articulating critical reflection of 
their practice, whilst preparing 
them to gain national accreditation 
as teachers as well as masters  
level credits.

Child language: Acquisition  
and development

Matthew Saxton. SAGE Publications, 
February 2010, £22.99

This book presents  
the latest thinking  
and research on how 
children acquire their 
first language. Readers 
can engage with key 

debates and current research in the field 
of child language. A theme running 
through the book is the nature-nurture 
debate, rekindled in recent years by Noam 
Chomsky, with his belief that a child is 
born with a rich knowledge of language. 

Improving mathematics at work: 
The need for techno-mathematical 
literacies in the workplace

Celia Hoyles, Richard Noss, Phillip Kent, 
Arthur Bakker. Routledge Publications, 
April 2010, £21.99

Essential reading  
for trainers and 
managers in industry, 
teachers, researchers  
and lecturers of 
mathematics education, 
and stakeholders 

implementing evidence-based policy.  
This book maps the fundamental changes 
taking place in workplace mathematics.

Learning to teach science  
in the secondary school

Edited by Jenny Frost. Routledge 
Publications, April 2010, £23.99 

The third edition of  
this popular student 
textbook presents  
an up-to-date and 
comprehensive 
introduction to the 
process and practice  

of delivering science education in the 
secondary classroom. 

Understanding art education: 
Engaging reflexively  
with practice

Nicholas Addison, Lesley Burgess, 
John Steers, Jane Trowell. Routledge 
Publications, January 2010, £22.99

This book will  
be of interest  
to all students 
and practising 
teachers, 
particularly  
those studying  
at masters level,  

as well as teacher educators and 
researchers who wish to reflect on 
their identity as an artist and teacher. 

This book looks at the ways  
in which the subject can inform  
and contribute to education and 
society more widely.

Early childhood matters: 
Evidence from the Effective  
Pre-school and Primary 
Education project

Edited by Kathy Sylva, Edward 
Melhuish, Pam Sammons, Iram 
Siraj-Blatchford, Brenda Taggart. 
Routledge Publications,  
January 2010, £24.99

This book  
is essential 
reading for  
all those 
interested  
in innovative 
research 
methodology  
and policy 

development in early childhood 
education and care. 

It provides new evidence on good 
practice in early years settings and 
will appeal to students and those 
engaged in providing accredited 
courses of study at a range of  
levels in early childhood.
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IOE events
Institute of Education  
open afternoon
Tuesday 29 June, 3pm – 7pm

THE IOE is opening its doors for an 
afternoon to offer people the chance 
to find out how studying could help 
advance their career.

The event will be of interest  
to those interested in studying  
for masters or research degrees, 
graduate diplomas and certificates, 
bachelor of education or foundation 
degrees, or training to teach adults 
and young people aged 16-plus.

The event offers prospective 
students the chance to find out 
about study options, fees and 
funding; meet staff and students; 
attend presentations about study 
programmes and student support; 
and go on a tour of the facilities.

For further information and  
to pre-register to attend, visit  
www.ioe.ac.uk/open

Leadership conference: Leading 
learning in the 21st Century
Wednesday 7 July, 9.30am – 4.15pm 

THE theme of this year’s annual 
conference from the London Centre 
for Leadership in Learning (LCLL) is 
Leading learning in the 21st Century.

Aimed at leaders of all levels in all 
education contexts, participants will 
have the opportunity to: focus on 
ideas that enhance the learning  
of all children and young people; 

explore the role of pedagogical 
leadership; share innovative practice in 
leading learning; explore critical factors 
in effective professional learning; and 
focus on ensuring and evaluating the 
impact of effective leadership.

There will be a series of workshops  
on offer with topics including: creating  
a research and development programme 
to support improvements in practice  
and policy; bilingualism in teaching  
and learning; the benefits of developing 
and valuing your coaching culture;  
and leading sustainable schools.

For further information, visit the  
IOE website www.ioe.ac.uk/lcll 

Reading Recovery conference: 
Changing lives
Thursday 8 – Saturday 10 July, 9am – 5pm

READING Recovery teachers from across 
the globe have a chance to come together 
at the IOE for the International Reading 
Recovery Institute’s annual conference.

The three-day event, called Changing 
Lives, offers Reading Recovery colleagues 
as well as those interested in early  
literacy the chance to enhance their 
practice, deepen theoretical 
understandings and share experiences 
with colleagues from across the world.

Keynote speakers include: Professor 
Dylan Wiliam, deputy director of the  
IOE; Dr Barbara Watson, Reading 
Recovery trainer/literacy educator  
from New Zealand; and Penny Milton, 
chief executive officer of the Canadian 
Education Association.

Reading Recovery teachers  
from around the world, including 
the UK, USA, New Zealand,  
Canada and Australia, will all  
share their experiences.

For further information, visit www.
readingrecovery.ioe.ac.uk/429.html

IOE Summer School
Monday 5 July – Friday 30 July

THIS summer the IOE is running a 
four-week summer school to offer 
people the chance to take part in an 
intensive higher education experience.

For those who are too busy  
during term time with work and 
family commitments to attend  
CPD courses or workshops, this will 
be of interest.

The summer school, which is set  
to become an annual event, includes 
a programme of courses, conferences 
and events, with something to suit 
educators from all stages. 

Confirmed activities include: 
courses on nurture groups  
(including the four-day training 
recognised by the Nurture Group 
Network); LCLL’s annual conference: 
Leading learning in the 21st Century; 
a three-day academic writing course; 
a short course on the power of the 
early years; and the Reading 
Recovery annual conference.

For further information, visit the  
IOE website www.ioe.ac.uk/
summerschool, which will be  
updated regularly. 

All events will take place at the IOE, visit www.ioe.ac.uk for further details
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